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A B S T R A C T  A R T I C L E I N F O  
This study investigates the moral and social development of 6th-grade 

students at Al-Quba Islamic Primary School using a mixed-methods 

approach, integrating qualitative and quantitative data. The purpose of 

this research is to examine how students internalize and apply moral 

values in their daily interactions within an Islamic educational setting. 

The qualitative data were derived from semi-structured interviews with a 

Grade 6 teacher, while the quantitative data were gathered through a 

structured questionnaire administered to 28 students. The questionnaire 

was designed to assess students' adherence to values such as honesty, 

responsibility, altruism, discipline, humility, tolerance, inclusion, 

friendship, empathy and mediation. The results indicate that empathy (M 

= 2.96) and friendship (M = 2.89) were the most strongly upheld values, 

whereas humility received the lowest mean score (M = 2.43). This 

suggests that students exhibit strong social connections and compassion 

but may struggle with self-reflection and conflict resolution. The 

qualitative findings further reveal that teachers primarily assess students' 

moral and social behavior through classroom activities, emphasizing 

honesty and empathy, while values such as respect for differing opinions 

and cooperation were less emphasized. Feedback mechanisms, including 

classroom discussions and parent-teacher meetings, were instrumental in 

guiding students' moral development. However, challenges such as 

inconsistent adherence to school rules and varying levels of 

environmental awareness were noted. These insights contribute to the 

growing body of research on character education and its critical role in 

fostering students' overall development. 
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INTRODUCTION 

 

Morality is not an innate trait that individuals are born with; rather, it is a characteristic that evolves gradually over 

time and can be shaped through experiences, education, and social interactions (Dahl & Killen, 2018; Narvaez & 

Lapsley, 2013). Moral development refers to the way individuals gradually adopt and integrate the values, norms, 

and ethical principles upheld by society in line with their level of maturity and ability to navigate and adapt to 

social rules and expectations (Cowell et al., 2017; Rong & Kleiman-Weiner, 2024). This process is not automatic 

but rather requires an active engagement with the moral and ethical frameworks present in one’s environment. It 

reflects the dynamic interaction between personal growth and societal influence, illustrating how individuals 

progress from basic understanding to more sophisticated and principled reasoning about right and wrong. 

 

 Moral education plays a vital role in determining young learners into responsible members of society. In 

the context of Indonesia, where Islamic schools (madrasahs) serve as key institutions in character formation, moral 

education is deeply intertwined with religious teachings (Rahayu et al., 2023). Islamic schools not only aim to 

provide academic knowledge but also focus on instilling ethical values that align with Islamic principles (Ilhami et 

al., 2022; Kuswanto et al., 2024). Despite the emphasis on moral education in these institutions, there remains a gap 

in understanding how students internalize these values and how effectively they are integrated into their daily 

interactions. 

 

 Moral development is multifaceted and encompasses two crucial dimensions: the cognitive and affective 

aspects (Gherman & Zander, 2024; Peplak et al., 2023). The cognitive dimension focuses on the intellectual process 

of distinguishing between good and bad or right and wrong, which involves acquiring knowledge and 

understanding ethical principles (Fernandez Gonzalez & Akrivou, 2024). On the other hand, the affective aspect 

pertains to the attitudinal and emotional components of morality, highlighting how individuals translate their 

understanding of ethical principles into concrete moral behaviors and decisions (Popoveniuc, 2021). Furthermore, 

the affective aspect involves the cultivation of empathy, responsibility, and an internal commitment to act in 

accordance with moral values (Decety & Cowell, 2014; Suazo et al., 2020). The integration of these cognitive and 

affective elements is essential for fostering comprehensive moral growth, as it ensures not only intellectual 

awareness of ethical principles but also their meaningful application in real-world situations. This holistic approach 

to moral development underlines its importance in shaping individuals who can contribute positively to their 

communities and society at large. 

 

 However, previous studies on moral education have often focused on broad theoretical perspectives without 

critically assessing their applicability to different educational contexts. A key distinction in moral education models 

lies in the contrast between secular and Islamic approaches. Secular models, such as Kohlberg’s theory of moral 

development, emphasize rational moral reasoning and justice-based decision-making (Kohlberg, 1981). In contrast, 

Islamic moral education integrates divine guidance with ethical reasoning, where moral behavior is shaped by 

religious values, communal responsibility, and accountability to God (Istiyani et al., 2024; Mikani et al., 2022). 

Unlike secular models, which prioritize individual autonomy in moral decision-making, Islamic education stresses 

moral obligation as a collective and spiritual duty. By comparing these frameworks, this study seeks to highlight the 

distinctive contributions of Islamic moral education and address the lack of comparative analysis in existing 

literature. 

 

 Furthermore, Maharani (2014) offers several insights into the factors that influence moral development in 

children. These factors include: (1) the role of conscience, or the capability to distinguish among right and wrong, 

especially when a child faces a situation that demands a decision regarding the appropriate action to take; (2) the 

role of guilt and shame, which arise when children act in ways that deviate from expected behavior and violate 

societal rules; and (3) the role of social interaction, which allows children to engage in agreements and learn 

behavioral standards that are established by their community, family, and school, and apply these norms in their 

interactions with others. 
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 Schools play a fundamental role in this process by providing structured environments where students 

internalize ethical values and develop social competencies (Cowell et al., 2017; Rong & Kleiman-Weiner, 2024).  

Research highlights that educational strategies designed to foster student engagement, such as interactive read-

alouds, can effectively support moral development by helping young learners comprehend social norms and ethical 

dilemmas through storytelling (Rubin & Travero, 2022). The integration of such approaches in primary education 

has been shown to enhance not only literacy skills but also students’ ability to empathize and reflect on moral 

issues. Moreover, innovative teaching methods such as the flipped classroom strategy encourage active student 

participation and deeper critical thinking, which are crucial components of moral growth (Olanrewaju et al., 2023). 

By shifting the focus from passive reception of knowledge to interactive learning, students gain a better 

understanding of responsibility, cooperation, and ethical reasoning. 

 

 Morality and moral education can be viewed from two perspectives: external and internal. Externally, 

morality governs social interactions with others, while internally, it regulates self-relations. In other words, moral 

education serves as both a control over social conditions and a means for self-actualization (Lind & Nowak, 2015; 

Zigler, 1998). Both philosophers and educators, including parents, generally agree that these two roles of morality 

are interconnected—what benefits society also benefits the individual, and vice versa (Wren, 2008). Thus, moral 

development in children is considered a fundamental goal of formal education. Additionally, society increasingly 

recognizes the crucial role of the environment in shaping children's understanding of moral and social norms. 

Proficiency in assessing stages of moral reasoning can only be achieved by fully understanding these stages and 

applying them to children's responses (Coskun & Kara, 2019).  

 

 Moral education for children encompasses more than just teaching the difference between right and wrong; 

it also involves guiding children in making sound moral decisions in a variety of real-life situations. This process 

includes the development of essential values such as kindness, honesty, compassion, respect for others, 

responsibility, and empathy (Annam et al., 2024; Ardi et al., 2018). These values are fundamental in helping 

children navigate social interactions, resolve conflicts, and build strong interpersonal relationships. By fostering 

these principles, moral education equips children with the tools necessary to face challenges with integrity and 

empathy. 

 

 Moral education is a cornerstone in the formation of children's personality and character. From an early 

age, children begin to internalize ethical principles, which influence their behavior and decision-making processes. 

It offers a robust foundation for their moral, social, and emotional development, which is critical for shaping 

responsible, empathetic, and socially engaged individuals (Hafizi & Wiyono, 2023; McDaniel, 1998). This 

education not only helps children develop a sense of right and wrong but also enables them to understand the 

broader societal impact of their actions. As children mature, the lessons learned through moral education support 

their ability to contribute positively to society, creating a more harmonious and compassionate community. 

 

Social Development  

 

 Social attitude refers to an individual’s awareness of their impact on the social environment. It is not an 

innate trait but rather a characteristic that develops throughout life, influenced by social and cultural stimuli such as 

family, school, community norms, and religious or cultural practices  (Aguayo et al., 2021; Listyaningrum, 2018). 

Children, in particular, develop social attitudes through interactions with those around them, especially within the 

family environment, which plays a crucial role in shaping their social learning. Social learning allows children to 

acquire new behaviors and attitudes by observing and engaging with others. 

 

 Khoiruddin (2018) identifies several factors that influence children's social development: (1) Family 

environment – the family is the first and most important educational setting, where children receive their initial 

education and emotional guidance. Parents' behaviors and attitudes profoundly impact children’s social and 

emotional growth. (2) School environment – schools provide a secondary environment for social interaction, where 

relationships with educators and peers can influence children’s development. For instance, educators' behavior, 



International Research Journal of Science, Technology, Education, and Management 
Volume 5, No. 1 | March 2025 

 

103 
https://irjstem.com 

such as the use of violence, can adversely affect children by modeling aggressive problem-solving strategies. (3) 

Peer interactions – peers perform a crucial role in children's social development by providing opportunities for 

comparison, learning from each other’s behaviors, and enhancing maturity through group activities. 

 

 Nurmalitasari (2015) defines social development as the process by which children learn to adapt to societal 

rules and norms, beginning with their interactions within the family. As children expand their social circle, they 

begin interacting with neighbors and, eventually, schoolmates. Social development involves socialization, which is 

the process of adapting to one’s environment according to societal expectations (Jasmi et al., 2012). Social 

development refers to the maturation of an individual's social relationships, starting from close family ties to 

broader community connections (Saleh et al., 2017). 

 

 Adler (2015) outlines four key social skills that are interrelated in social development: basic skills 

(recognizing others, making eye contact, sharing information), communication skills (listening, speaking clearly, 

convincing others), team-building skills (cooperation, respecting opinions, helping others), and problem-solving 

skills (self-control, empathy, discussion, and respect for differing viewpoints). Santrock (2007)  highlights that 

elementary school children experience significant social development between the ages of 6 to 11, particularly in 

their ability to establish social relationships. Children’s interpersonal skills can be seen in behaviors such as 

greeting others, engaging in discussions, and following social rules. Intrapersonal skills, such as expressing 

affection, resolving conflicts, and influencing others positively, are also critical aspects of their social growth. 

 

Problem of the Study  

 

 Based on the researchers' initial observations, several issues were identified at SD MIS Al-Quba, 

illustrating challenges in students' moral and social behaviors. One notable case involved a student who displayed a 

lack of respect towards teachers and failed to adhere to school regulations. For instance, the school enforces rules 

requiring male students to maintain neat appearances, including short hair. However, a male student refused to 

comply with this rule despite being reminded by a teacher to shape his hair. Instead of following the advice, the 

student reported the matter to his parents, who responded by confronting and threatening the teacher rather than 

addressing their child's behavior. This case highlights a moral deficit in the student's attitude, negatively influencing 

their social interactions within the school community. It underscores the need for stronger moral guidance and 

parental cooperation in fostering respectful behavior. 

 

 Another challenge observed during the study was the students' lack of focus and respect during classroom 

activities. While delivering lessons, the researchers noted that some students were disengaged, talking among 

themselves, and disrupting the learning environment. Others appeared absorbed in their own world, showing little 

interest in the materials being taught. This lack of attentiveness not only hindered the overall classroom dynamics 

but also reflected gaps in the development of essential values such as respect and cooperation. These observations 

emphasize the need for targeted interventions to cultivate better moral awareness and social conduct among 

students, ultimately enhancing their academic and interpersonal growth.  

 

OBJECTIVES OF THE STUDY 

 

The primary objective of this study is to analyze the moral and social development of 6th-grade students of an 

Islamic Primary School. This includes examining how students internalize moral values and apply them in their 

interactions with teachers, peers, and the broader school environment. Additionally, the study aims to identify 

specific challenges in their moral reasoning and social behaviors, such as adherence to rules, respect for authority, 

and interpersonal communication. By exploring these aspects, the research seeks to provide insights into the factors 

influencing their development and propose strategies to foster a more holistic approach to character education. 

 

 This study aims to fill the gap by examining the moral and social development of students in an Islamic 

primary school setting. By focusing on how students perceive and apply moral values in their everyday interactions, 
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this research provides insights into the effectiveness of moral education programs in Islamic schools. The findings 

are expected to contribute to the broader discourse on character education and offer practical recommendations for 

enhancing moral instruction in faith-based educational institutions. 

 

METHODS 

 

Research Design  

 

 This study employs a mixed-methods design, integrating both quantitative and qualitative data collection 

techniques. Mixed-methods research permits for the combination of numerical data with in-depth insights, 

providing a more comprehensive understanding of the research problem (Creswell & Clark, 2017). In this study, 

quantitative data is gathered through a closed-ended questionnaire distributed to Grade 6 students at the Al-Quba 

College Foundation Islamic Primary School, located in Medan Denai, Indonesia. This survey aims to assess the 

students' moral and social attitudes based on predefined indicators. Subsequently, qualitative data is collected 

through interviews with Grade 6 teachers to gain deeper insights into the factors influencing students' moral and 

social development. By combining these two approaches, the study seeks to provide a comprehensive 

understanding of the dynamics that shape students' character formation in this educational context. The findings are 

expected to contribute to the development of effective strategies for enhancing moral and social education in 

Islamic primary schools. 

 

Participants  

 

 The data in this study consists of the results of interviews conducted with a Grade 6 teacher and 

questionnaires distributed to 28 Grade 6 students. The data sources in this study are informants from selected 

primary schools. The selection of schools and informants was based on a purposive sampling technique. Purposive 

sampling is a deliberate, non-random technique in which participants are chosen due to particular traits or 

qualifications that are relevant to the goals of the study (Campbell et al., 2020; Palinkas et al., 2015).   

 

 The sample size of 28 students and one teacher was determined based on the total student population in the 

Grade 6 cohort at Al-Quba Islamic Primary School. This number is considered representative as it accounts for the 

full class enrollment, ensuring comprehensive insights into the moral and social development of students within this 

educational setting. Additionally, the inclusion of a single teacher, who has been instructing these students for an 

extended period, provides a well-informed perspective on their behavioral and moral progress. Previous studies in 

primary schools context have also employed similar sample sizes for qualitative, quantitative,  and mixed-method 

research, validating the representativeness of this approach (Ikhlas et al., 2021; Putri et al., 2021; Zakiyyah et al., 

2023) 

 

 According to the classification of moral and social attitudes, this primary school is recognized for its strong 

emphasis on Islamic religious education. This classification is derived from the students' average achievements in 

subjects such as tahfidz (Quran memorization), Arabic, and other religious studies. The selection criteria for the 

study are as follows: 1) the school is located in the Medan Denai area; 2) it has a reputation for fostering good 

moral and social attitudes; and 3) sixth-grade teachers and students are willing to participate as informants. 

 

 In conducting this study, the authors adhere to the following ethical principles: 1) obtaining informed 

consent from all informants; 2) ensuring the confidentiality of informants' identities and information; 3) providing 

informants the opportunity to express their opinions freely; 4) respecting the right of informants to withdraw from 

the research at any stage. 

 

Instruments  
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 The instruments used in this study consist of a questionnaire and an interview guide. The interviews 

conducted were semi-structured, allowing for flexibility while ensuring that key topics were covered. A draft of the 

interview questions was prepared prior to the interviews. The interviews were conducted with one Grade 6 teacher 

from the selected school to gather insights on the implementation of moral and social development attitude 

assessments. Each interview lasted approximately 60 minutes. The following are the questions from the interview: 

 What is meant by individual social and moral development? 

 What are the stages of social and moral development in children? 

 What are the factors that can affect the social and moral development of children? 

 How do teachers and parents try to develop children's social and moral skills? 

 What are the implications of social and moral development on education? 

 

 In addition to the interviews, a questionnaire was administered to Grade 6 students to collect quantitative 

data on their social and moral attitudes. The questionnaire items were inspired by previous studies, including those 

by Collet et al. (2023), Karnia & Nurhasan (2023), and Magdalena et al. (2021). The questionnaire was designed to 

assess the students' attitudes regarding social and moral behavior. The students were asked to respond to the 

following statements (sample):  

 If you make a mistake, would you admit it? 

 If you find someone else's belongings, would you return the item? 

 When you help someone, do you expect a reward? 

 

 The questionnaire took approximately 45 minutes to complete, and it was administered to all Grade 6 

students at the selected school. The combination of semi-structured interviews and the student questionnaire 

allowed for a comprehensive understanding of the students' social and moral attitudes, as well as insights from the 

teacher regarding their development. 

 

Data analysis  

 

 The qualitative data, derivative from the semi-structured interviews with the Grade 6 teacher, were 

analyzed manually using Microsoft Word (Isangula et al., 2024). The transcription of the interviews was the first 

step in the process, followed by the identification and categorization of key themes related to the social and moral 

development of the students. The transcriptions were thoroughly read and re-read to ensure accurate interpretation 

of the informant's responses. Key phrases, concepts, and insights regarding the factors influencing moral and social 

development were highlighted. Subsequently, these responses were mapped into thematic categories for further 

analysis. This process enabled the identification of common patterns and provided an in-depth understanding of the 

perspectives of the teacher on the students' development in the areas of morality and social behavior. 

 

 Furthermore, the quantitative data collected from the questionnaire administered to the Grade 6 students 

were analyzed using Microsoft Excel (Abbott, 2014). Descriptive statistics were employed to summarize and 

describe the data. The primary statistical measures used include frequencies to determine how often certain 

responses were given and mean scores to gauge the overall trend of students' social and moral attitudes. These 

statistical measures allowed for an objective understanding of the students' behavior patterns and attitudes, enabling 

a comparison of their responses across various items in the questionnaire. The data analysis process was conducted 

with an emphasis on simplicity and clarity, ensuring that the findings were easily interpretable and relevant to the 

research objectives. 

 

RESULTS AND DISCUSSION 

 

The Results and Discussion section offers a comprehensive analysis of the study's findings. It begins with a 

presentation of the quantitative data collected via the questionnaire, providing an overview of the students' moral 

and social development levels. This is followed by qualitative data from in-depth teacher interviews, which serve to 

complement and deepen the understanding of the quantitative findings. By integrating both data sources, this 
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section aims to present a holistic perspective on the research topic.  

 

 The following table presents the results derived from the quantitative instrument - a questionnaire designed 

to assess the moral and social development of sixth-grade students at Al Quba Islamic Primary School. This table 

serves as an initial overview of the quantitative data, which is later enriched by qualitative insights gathered 

through teacher interviews.  

 

Table 1. Descriptive Analysis of Students’ Responses on Moral and Social Development 

No Statement 
Value 

Embedded 

Frequency 

Mean 1. 

Disagree 

2. 

Neutral 

3. 

Agree 

1 If you make a mistake, would you admit it? Honesty 0 3 25 2.89 

2 
If you find someone else's belongings, would you 

return the item? 
Responsibility 

1 1 26 2.89 

3 
When you help someone, do you expect a 

reward? (Negative Statement) 
Altruism 

23 4 1 2.79 

4 
Do you always strive to be responsible for your 

tasks at home and at school? 
Discipline 

0 3 25 2.89 

5 

If you are in conflict with a desk mate, would you 

apologize first or wait for your friend to 

apologize? 

Humility 

6 4 18 2.43 

6 
Are you able to respect others' opinions, even if 

they differ from your own? 
Tolerance 

1 3 24 2.82 

7 

Do you invite friends from different ethnic or 

religious backgrounds to be friends without 

discrimination? 

Inclusion 

1 3 24 2.82 

8 
Do you always strive to maintain good 

relationships with your school friends? 
Friendship 

0 2 26 2.93 

9 
If a friend has no one to play with, would you 

invite them to join you in playing? 
Empathy 

0 1 27 2.96 

10 
When you see a friend fighting, would you 

intervene to separate them? 
Mediation 

0 3 25 2.89 

Overall = 2.83 

 

 The result presented in Table 1 illustrates the responses of 28 sixth-grade students from Al-Quba Islamic 

Primary School to a questionnaire designed to assess their moral and social development. The questionnaire 

covered ten statements, each aligned with specific moral or social values, including honesty, responsibility, 

altruism, discipline, humility, tolerance, inclusion, friendship, empathy, and mediation. The analysis highlights both 

the frequency of responses (1 = disagree, 2 = neutral, 3 = agree) and the overall mean score for each statement, 

providing insights into the students' attitudes and behaviors. 

 

 The highest mean score (2.96) was observed for the statement related to empathy, “If a friend has no one to 

play with, would you invite them to join you?” with the majority of students agreeing with this statement. This 

finding suggests that students display a strong inclination toward empathy, as they are generally willing to support 

their peers in social situations. Similarly, statements related to friendship, honesty, responsibility, and mediation 

also received high mean scores of 2.89 or above, indicating that these values are well-developed among the 

students. The consistency in these scores reflects a positive trend in their moral and social development. 

 

 The strong emphasis on empathy and friendship in the findings can be linked to Indonesian cultural values, 

where collectivism and community harmony are deeply ingrained. Islamic teachings also reinforce these values by 
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emphasizing compassion, brotherhood, and mutual care among individuals. A study by Tsani (2013) highlights that 

religious moral education plays a critical role in shaping students' ethical perspectives and social interactions. 

Similarly, research from Budiman (2018) demonstrated that integrating Islamic education with daily character-

building activities significantly enhances moral discipline and accountability among students. 

 

 Conversely, the statement associated with humility, “If you are in conflict with a desk mate, would you 

apologize first or wait for your friend to apologize?”, had the lowest mean score (2.43). This suggests that while 

students generally display moral competence, humility in conflict resolution may be less developed compared to 

other values. A notable percentage of students remained neutral or disagreed with the statement, indicating an area 

where further guidance and encouragement may be necessary to foster growth. 

 

 A comparison with previous studies highlights similar trends. Research from Budiman (2018) and Tsani 

(2013) suggests that while students in Islamic schools exhibit strong empathy and social responsibility, they tend to 

struggle with self-accountability and humility in peer conflicts. This aligns with the current study's findings, 

suggesting that structured interventions, such as role-playing exercises and reflective storytelling, may be effective 

in strengthening humility and self-awareness. 

 

 The statement related to altruism “When you help someone, do you expect a reward?” also revealed an 

interesting pattern, as it was a negatively framed question. While the mean score for this item was 2.79, a 

significant number of students (23) disagreed with expecting a reward, highlighting their understanding of altruistic 

behavior. Overall, the mean score across all ten statements was 2.83, indicating that the students exhibit generally 

positive moral and social attitudes, with some variation across specific values. This data provides valuable insights 

for educators and parents in identifying strengths and areas for improvement in the students' moral and social 

development. 

  

 Gender differences in moral development are also worth noting. A study by Hasanah (2020)  confirms that 

gender-related differences in moral reasoning persist, with girls typically displaying greater emotional awareness 

and ethical consideration. Meanwhile, research from Ampera (2012) highlights that boys tend to exhibit greater 

independence in decision-making, while girls demonstrate stronger interpersonal sensitivity and cooperation. While 

this study did not conduct a detailed gender analysis, future research could explore how male and female students 

differ in moral reasoning, particularly in humility and conflict resolution. Additionally, the role of religious 

instruction in shaping students' moral outlook should be further examined, as Islamic teachings emphasize ethical 

behavior through both personal reflection and community engagement. 

 

 Furthermore, the following section presents qualitative findings derived from an interview conducted with 

one 6th-grade teacher at Al-Quba Islamic Primary School. The interview aimed to explore the teacher's perspective 

and practices in assessing the moral and social development of students. The questions focused on key aspects, 

including observation methods, assessment approaches, focus areas of evaluation, feedback mechanisms, and 

challenges faced in students' development. The insights gathered were systematically organized and summarized in 

the table below, providing a detailed overview of the responses and highlighting the teacher’s role in shaping 

students' moral and social skills. 

 

Table 2: Summary of 6th-Grade Students' Moral and Social Development (Teacher Interview) 

Themes Findings Key Implications 

Teacher Observation of 

Moral and Social 

Behavior 

- Teachers primarily observe students' moral and 

social behavior during classroom activities. - Limited 

observations occur outside the classroom 

environment. 

A more holistic and comprehensive 

behavioral assessment is needed, 

including non-classroom settings. 

Assessment 

Approaches 

- Both structured and unstructured methods are 

employed: 1) Structured: formal evaluations and 

Combining both methods ensures a 

balanced understanding of students' 
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Themes Findings Key Implications 

questionnaires. 2) Unstructured: informal 

observations and interactions. 

moral and social development. 

Focus of Moral 

Development 

Assessment 

- Greater focus on moral indicators like honesty and 

empathy. - Social behaviors such as cooperation and 

respect receive less emphasis. 

Highlights the need for a more 

comprehensive evaluation of both 

moral and social skills. 

Feedback Mechanisms 

- Feedback is delivered through: 1) Classroom 

discussions. 2) Sharing moral stories. 3) Practical 

advice. - Periodic evaluations are conducted during 

parent-teacher meetings. 

Suggests a multi-channel feedback 

approach for reinforcing moral and 

social development. 

Identified 

Developmental 

Challenges 

- Varying levels of: 1) Respect towards teachers and 

school rules. 2) Classroom focus and engagement. 3) 

Empathy and social interaction skills. 4) 

Environmental consciousness. 

Indicates the need for targeted 

interventions to address these 

developmental gaps. 

 

 The findings of this study provide a comprehensive view of how teachers at Al-Quba Islamic Primary 

School approach the assessment of moral and social development among 6th-grade students. Observations reveal 

that while moral and social behaviors are primarily assessed during classroom activities, limited attention is given 

to behavior outside the classroom. This narrow scope may result in an incomplete understanding of students' overall 

development, emphasizing the need for a more holistic approach that includes both formal and informal 

observations in various contexts. 

 

 The assessment methods utilized by teachers combine structured and unstructured approaches, which allow 

for both formal evaluations and informal insights gained through daily interactions. Structured assessments, such as 

questionnaires, are effective for measuring specific moral indicators like honesty and empathy, whereas 

unstructured methods provide a broader understanding of students’ behavior in natural settings. However, the 

findings indicate a stronger emphasis on moral development, with less attention paid to social skills such as 

cooperation and respect. This imbalance suggests a gap in the comprehensive evaluation of social competencies, 

which are equally crucial for students’ holistic development. 

 

 Teachers employ a variety of feedback mechanisms, including classroom discussions, moral storytelling, 

and practical advice, complemented by periodic evaluations during parent-teacher meetings. While these multi-

channel approaches are valuable for reinforcing moral lessons, challenges persist in areas such as respect for 

authority, empathy, and engagement. These developmental gaps highlight the need for targeted interventions, such 

as collaborative group activities and environmental education programs, to enhance both moral and social 

competencies. By addressing these areas, teachers can foster a more balanced and effective development of their 

students’ character and interpersonal skills. 

 

 Recent research highlights the importance of fostering students' moral and social development through 

targeted educational practices. Studies have shown that implementing structured interventions, such as character 

education programs, can significantly improve students' moral reasoning and social behavior. For instance, Bier et 

al. (2021) found that character education programs focusing on values like respect, responsibility, and empathy 

resulted in higher levels of prosocial behavior and decreased incidences of aggression among primary students.  

 

 Another study explored the impact of community-based social activities on the moral attitudes of primary 

school students. The findings indicate that students experienced positive changes in moral attitudes both at school 

and at home, suggesting that engagement in community social activities can effectively enhance moral development 

(Maulyda et al., 2024). Furthermore, research on SEL programs incorporating mindfulness and caring for others has 

demonstrated benefits in cognitive control, stress reduction, well-being, and prosocial behavior among primary 

school students. In a randomized study, students who participated in such programs showed significant 
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improvements in these areas compared to those who received regular social responsibility education (Schonert-

Reichl et al., 2015). These studies collectively highlight the effectiveness of structured SEL programs and 

community engagement in fostering moral and social competencies among primary students. The findings from Al-

Quba Islamic Primary School align with this body of research, emphasizing the importance of comprehensive 

approaches to moral and social education in primary education settings. 

 

 Furthermore, the findings indicate that students demonstrate a strong inclination toward moral values such 

as empathy, responsibility, and friendship, as reflected in their high mean scores. However, humility was observed 

to be comparatively weaker areas. This suggests that while students understand core ethical values, practical 

applications of self-reflection and personal accountability require further reinforcement. 

 

 One of the key observations from this study is how Islamic moral education influences the development of 

these values differently from secular approaches. Islamic schools embed moral instruction within daily religious 

practices, reinforcing ethical behavior through Quranic teachings and prophetic traditions (Hadith). Unlike secular 

models that often rely on ethical debates and case-based reasoning, Islamic education emphasizes experiential 

learning through direct application of religious principles in daily life. This holistic integration fosters an 

internalized moral compass, aligning students' ethical decisions with religious teachings (Brown et al., 2023; 

Ibrahim et al., 2024; Pamuji & Mulyadi, 2024). 

 

 In comparison with prior studies, research in secular educational settings has shown that moral education is 

often structured through classroom discussions and formal ethics curricula, focusing on logical reasoning rather 

than spiritual accountability (Brown et al., 2023; Yilmaz & Bahçekapili, 2015). While this approach fosters critical 

thinking, it may lack the deeply ingrained moral motivation that religious frameworks provide. In contrast, Islamic 

education leverages a sense of divine accountability, which strengthens long-term moral commitment and social 

responsibility (Ibrahim et al., 2024; Istiyani et al., 2024; Mikani et al., 2022). These differences highlight how 

Islamic and secular moral education offer distinct yet complementary strategies for character development. 

 

CONCLUSION AND RECOMMENDATION 

 

The study highlights that the moral and social development of 6th-grade students at Al-Quba Islamic Primary 

School is a multifaceted and dynamic process that necessitates comprehensive and targeted strategies. Moral 

development, rather than being an innate trait, is a learned and evolving process encompassing both cognitive 

dimensions, such as understanding the distinction between right and wrong, and affective components, including 

the translation of ethical principles into moral behaviors and decisions. This development is profoundly shaped by 

interactions within the family, school, and peer groups. However, several significant challenges were identified, 

including inconsistent adherence to school rules, limited empathy and social interaction skills, varying levels of 

environmental awareness, and unequal opportunities for meaningful social engagement. Effectively addressing 

these issues requires a holistic and collaborative approach that involves families, educators, and the broader 

community to foster well-rounded moral and social growth in students. 

 

 The study provides several recommendations aimed at enhancing the moral and social development of 

students. First, it advocates for the incorporation of moral education into daily school activities through structured 

character-building programs, storytelling sessions focused on ethical dilemmas, and role-playing exercises that 

allow students to experience moral decision-making in practical contexts. Additionally, classroom discussions on 

moral issues and values should be embedded into the curriculum, enabling students to reflect critically on their 

behavior and the consequences of their actions. Teachers should also implement peer mentoring programs, where 

students can model and reinforce positive moral behaviors among their classmates. 

 

 Furthermore, strengthening teacher training programs is essential to ensure educators are equipped with 

effective strategies for assessing and nurturing students’ moral and social competencies. Schools should establish 

collaborative efforts with parents and the community, such as parental workshops and community service projects, 
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to extend moral education beyond the classroom setting. These initiatives will create a consistent moral framework 

that students encounter in both their academic and home environments. 

 

 In addition to school-based interventions, further research should explore moral education beyond the 

school environment, particularly in family and community settings. Future studies should investigate how parental 

guidance, cultural influences, and extracurricular activities shape moral development in children. Comparative 

studies across different educational settings, such as secular and faith-based schools, could provide deeper insights 

into the most effective approaches for fostering moral and social growth. By implementing these strategies and 

expanding research into broader social contexts, educators and policymakers can develop more effective 

frameworks for character education, ensuring that students are well-equipped with the moral and social skills 

necessary to contribute positively in the community. 

 

 One potential limitation of this study is the subjectivity inherent in the teacher’s assessment of student 

behavior. Since only one teacher provided qualitative insights, their perspective may reflect personal interpretations 

rather than an objective measurement of students' moral development. To mitigate this, the study primarily focuses 

on student self-reported responses, reducing the weight of teacher subjectivity in the findings. Future studies could 

incorporate multiple teacher assessments or peer evaluations to enhance data reliability. 
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